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CHAPTER I 
THE PHOBLEM AND . DEFINITIONS OF TE&\18 USED 
The position of general music study in the junior 
high school of America currently is in a state of flux. 
Authorities all agree the music study at thi s level is im-
portant, but differ with regard to that which should be 
emphasized. Th:Ls conflict must be resolved in order to 
insure a better general music program for the ever expanding 
junior high schc)ol population. 
I. THE PROBLEM 
Statemen '~ .2f ..:tlli! Problem. It was the purpose of 
this study (1) to trace the evolution of the general music 
program in the ,junior high school during the past twenty-
five years; (2) To show the relationship between education-
al philosophy allld its effect on the teaching of j unior high . 
school music; and (3) to analyze and evaluate the methods 
and techniques advocated by the authorities in the field. 
Importan·~ .2f the study. Unfortunately, a study 
such as this can only touch upon the surface of such a 
discussion of the general music program in the junior high 
school. However, it has been the purpose of this study to 
bring salient facts to light regarding the evolution of the 
general music program. 
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Like any movement from tradition, the transfer of 
importance from subject matter to the child was gradual and 
seemingly imperceptible. This effort has indicated that a 
change in philosophical concept from the traditional to the 
pseudo-progressive idea of teaching, although now quite 
definite, still is in its stages of infancy. The study fur-
ther emphasized that a knowledge and understanding of educa-
tional philosophy was necessary to establish a sense of 
perspective. 
The report was of value in the sense that it illustrated 
the tendency am.ong writers in the field to generalize and 
speak in glowing terms of the valuable aspects of progressive 
education. Perhaps additional and more extensive studies 
would alter this view. 
II SOURCES OF DATA 
Books on the subject of music in the junior high 
school by leading music educators; any articles written on 
the subject that could be found, such as were written for 
education journals and the Music Education National Conference 
Source Books were used. Other sources of data are listed in 
the bibliography. 
Delimitations. This study has dealt only with public 
school general music at the junior high school level during 
the period, 1931 to 1955. It has attempted to show what has 
been taught, how it was taught, and what the teaching objec-
tives were. 
III. DEFINITIONS OF TERMS USED 
The term junior high school refers to grades 7 
through 9. 
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The term general music is used to designate a course 
of study for sec::ondary school students which participate in 
a wide variety ()f musical activities such as singing, listen-
ing lessons, rh~rthmic experience, instrumental experience, 
discussion and reports on concerts, and radio programs. 
IV. ORGANIZATION OF THE REMAINDER OF THE THESIS 
Chapter II considers the junior high school per ~ 
and the position of music in educational philosophy. Chapter 
III wil l be devoted to the investigation of: 
1. Aims and Objectives 
2. Teach«3r Qualification 
3· General comparison of theory of application 
4. Testing 
5. CompaJrison of Variety of Activity 
6. Reco~nendation for physical equipment 
7. Reco~nendation for grouping. 
In Chapter IV, the .entire thesis will be summarized and 
conclusions advanced. 
CHAPTER II 
HISTORY OF THE JUNIOR HIGH SCHOOL MOVEMENT AND 
MUSIC CURRICULA 
I. History of tl~ Junior High School 
Why the general music course should be given in the 
American junior high school, and, indeed, why there should 
be a junior high school at all, is a leading questi on. The 
development of it;he junior high school is a curious epiphenom-
enon in the evolution of the educational system. 
It was apparently a chance confluence of events that 
upset the traditional system of eight years in the elementary 
grades and four in the secondary school and that gave spawn 
to an entirely new school which assumed some of the burdens of 
both. 
As far back as 1872, President Eliot of Harvard no t ed 
that the averagt3 age of entering freshmen was over 18 years 
of age and threatened to go higher. (Formerly, 16 years of 
age had been tht3 entering age for Harvard.) In 1888, in an 
address before the National Education Association, entitled 
"Can the School Program be Shortened and Enriched?", President 
Eliot urged the:se measures: 
1. Improvem13nt of instructional efficiency by raising 
the standards of skill for teachers. 
2. Increasing the attractiveness of school work. 
3. Reduction in the number of reviews. 
4. Reduction of pupil retardation by permitting the 
great body of children to pass from grade to grade. 
5. Lengthenlyg of the school day and possibly the 
school year. 
Thus, as it has happened repeatedly, reforms in a 
school system a:re initiated by the protests of those teach-
ing more advanc(::d classes who find their students inade-
quately prepared in those classes preceeding. 
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President Eliot's pronouncement led· to the appoint-
ment in 1892 of a committee on the secondary school studies. 
This Committee of Ten, appointed by the National Council of 
Education and headed by Eliot, arranged 
• • • a conference of school and college teachers of 
each principal subject which enters into the program 
of the secondary schools in the United States ••• each 
conference to consider the proper limits of its subject, 
the best method of instruction, the most desirable 
allotment of time for the subject and the ~est method 
of testing the pupil ' s attainment therein. 
Between 1890 and 1910, there occurred, in rapid suc-
cession, discussions at educational conferences, addresses 
by educational leaders, and reports to committees from 
various professional bodies, all directed toward improve-
ment of the eight-four plan; i,.~., eight years elementary 
and four years secondary schooling. 
1William T. Gruhn and Harl R. Douglas, The Modern 
Junior High School (New York : The Ronald Press Company , 
1947), p. 13:-----
2National Education Association, Renort of the 
Committee of Ten on Secondary School Studies ( ew York: 
American Book Company, 1894), p. 3. 
Several months before the Committee of Ten presented 
i t s report in 11393, the Department of Superintendents of the 
National Educat:lon Association appointed the Committee of 
Fifteen to study the organization of school systems, the 
preparation of teachers, and the coordination of studies in 
primary and grrunmar schools. Here the suggestion was made 
to shorten the 'elementary course and to instigate the teach-
ing of Latin and modern languages in the lower grades. 
The Comm:i ttee on College Entrance Requirements, which 
was appointed by the Department of Secondary Education and 
The Department ,of Higher Education of the National Education 
Association, considered the question of bringing about a 
better understanding between the secondary schools and the 
colleges and universities in requirements for admission. In 
its report to the Department of Secondary Education in Los 
Angeles in 1899, the Committee on College Entrance Require-
ments supported a program of a unified six year high school 
plan for the following reasons: 
The seventh grade, rather than the ninth, is the natural 
turning-point in the pupil's life; as the age of adoles-
ence demands new methods and wiser direction. Six elemen-
tary and six high school, or secondary grades form 
symmetrical units. The transition from the elementary 
to the secondary period may be made natural and easy by 
changing gradually from the one teacher regimen to the 
system of special teachers, thus avoiding the violent 
shock now commonly felt on entering high school. Statis-
tics show that the number of students leaving school 
a t the end of the sixth grade is comparatively small 
while the number is very large at the end of the 
eighth grad,e.3 
By a simple matter of shortening this cycle and 
extending the next one, those entering the later grades 
would feel the transition into further study of languages 
and sciences more readily integrated with high school (or 
s e condary school) under conditions uninhibited by radical 
physical plant change or specific teacher change. 
Thus, the Committee on College Entrance Requirements 
was the first professional group to formulate a specific plan 
for reorganization. It marked the first truly progressive 
step in the gradual assimilation by the adolescent of the 
stimulation of intellectual curiosity painlessly applied. 
The abov·e mentioned Department of Secondary Education 
appointed jointly with the Department of Higher Education 
of the Committee of College Entrance Requirements soon 
fol l owed with its report in 1899 recommending reorganization 
of the schools on a six and six plan; six years elementary 
and six years secondary. · 
A Standing Committee on six-year courses, with Gilbert 
B. Morrisson as chairman, was appointed in 1905. Its initial 
report in 1907 strongly recommended the six-six plan of 
organization fc•r the following reasons: 
3 Ibid., P• 3· 
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1. Pupils could be taught by teachers specially trained 
in the various subject fields. 
2. Departmentalized instruction would give seventh and 
eighth grade pupils contact with several teacher person-
alities. 
3. It would make laboratories available so that elemen-
tary science could be introduced earlier. 
4. Manual training shops would be more readily access i ble 
to upper grade pupils. 5. The work in the modern languages could be begun earlier 
and continuE~d longer than at present. 
6. The transition from the elementary to the secondary 
school would be less abrupt. 
7. More pup:Lls would be likely to enter the ni nth grade 
than under the traditional plan. 
8. An equal division of the twelve years would make the 
system more nearly self-consistent, as was shown by 
European se~~ondary schools. 
9. The six-year secondary course would give pupils more 
time to prepare for college. 
10. The lengthening of the high school course to six 
years would help ex4end the curriculum to include some of 
the newer subjects. 
In 1908, the second report of the standing committee, 
with Lytell as ~::hairman, outlined what might reasonably be 
required of pup:tls at the end of the sixth school year as 
essential to a preparation for high school work. The second 
report also del:ineated a course of study for the seventh and 
eighth grades, 'which included a required list of courses for 
about 70 per ce:n.t of the pupil's total program, and elective 
courses from wh:ich the remaining 30 per cent of his work was 
to be chosen. 'The Committee also recommended that pupils be 
promoted by units of work. Only those subjects failed would 
be repeated rather than all subjects studied during the year. 
4 Ibid., p. 21. 
In this manner, capable students could complete secondary 
school courses i.n less than six years. The Committee 
reported further that at least ten cities in the United 
States were then employing the six-year division and were 
finding . it to bE! more economical. The third report of t he 
standing Committee, issued from Denver in 1909, expressed 
the belief, as a result of extensive correspondence from 
private and secondary schools, that the sentiment for the 
six~six division was growing. The reports of the standing 
committee, as explained above, expressed more clearly the 
reforms that were needed in the administration of the 
curriculum. 
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All thesE~ committees for reorganization of the system 
.favored the six--six plan. Prior to 1910, the deviations from 
the traditional plan as mentioned previously, have become 
known through a survey made by Bunker who was Superintendent 
of schools in Bl~rkley, California. This study of 669 cities 
showed that 623 had some one of the traditional types of grade 
organization as follows: four hundred and eighty-nine had 
the 8-l.t grouping, eighty-six employed the 9-lt plan of organ-
\ 
ization, and fourty-eight had the 7-lt plan. 
; 
In the dt~cade following the reports of the reorganiza-
tion committees, the majority of their recommendations were 
incorporated into the program of the junior high school. 
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Fortunately, thE~ far sighted Superintendent Bunker, · according 
to Gruhn and Douglas,5 in the fall of 1909, moved the seyen-
1h, eighth, and ninth grades of his overcrowded school system 
into a new building; thus, unconsciously creating one of the 
first junior high schools and acquiring for himself a niche 
in the history of education. 
After th~~ founding of the pioneer few junior high 
schools, it became evident that they filled an entirely 
different set of needs than any previous type school. 
Despite the diversity of these new schools, they generally 
tried to fulfill these functions: 
1. To develop a better articulation between the 
elementary and senior high school, and to develop a program 
geared to adolescent needs and interests. 
2. To pr,::>vide a flexible program to mee t individual 
differences ' in ability, personali ty, interest, aptitude, 
and background. 
3. To guide pupils in making wise judgments concern-
ing vocational, social, mental, and personality problems. 
4. To mature integrative educational experiences which 
utilize basic knowledge and skills in developing favorable 
social atti t udes. 
5Gruhn and Douglas, Q.Q• cit., p. 25. 
5. To furnish opportunities for pupils to explore 
their special abilities, aptitudes, and capacities.6 
In order to fulfill the functions listed above, all 
schools agreed on the following points of practice: 
1. Grades 7,8,9 or 7 and 8 
2. Separate buildings 
3 •• Separate staff of teachers and supervisors 
~ Different program of studies 
5, Departmental organization of subject matter 
6. Plan of vocational guidance 
?. Elective studies 
8. Socialized recitation 
9. Supervised study 
10. Promotion by subjects 
11. New methods of instruction 
12. Student activities to meet the needa 
and interests of adolescent pupils.r 
Following its inaugration, the junior high school 
system per ~ spread rapidly, as indicated in Figure I. A 
recent government publication reported that: 
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• • • for the first time in history this periodical 
statistical survey shows that for 1952 the total number 
of tradi tic,nally organized four year high schools has 
dropped below half of the total n!Fber of public second-
ary schools: in the United States. 
The largest shift occurred between 1946 and 1954. 
In 1946, 13,79?', or 57.2 per cent of the total, were listed 
6rbid., p. 35. 
?calvin 0. Davis, Junior High School Education 
(Yonkers-on-Hudson, New York: World Book Company, 1924) 
pp. 13-84. 
Biennial Survey of Education in 1950-1952, United 
States Departmemt of Health and Welfare Office of Education, 
United States Government Printing Office, Washington, D.c., 
Chapter 5, pp. 23-24. 
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FI GURE I 
as four-year high schools; and 10,325, or 42.8 per cent, 
were reported a:; reorganized high schools. By the end of 
1952, these percentages had been reversed. 
The type of schools which have been second in use 
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were the separately organized junior-high schools. During 
1951-1952, 8,591, or 36.2 per cent of all the high schools 
were of the junlor-senior type; 3,227 schools, or 13.6 per 
cent, were junior high schools. A total of 2,696,702, or 
35.1 per cent, c1f all high school pupils attended the junior 
senior high school, and 1,526,996, or 19.8 per cent, attended 
the junior high school. 
While the number of separately organized senior high 
s chools still is definitely in the minority, such schools 
recently have been growing rapidly both in the number of 
schools and in the number of pupils. By 1952, the total 
enrollment of the senior high schools slightly exceeded that 
of the junior high school. 
Figure II shows the age span for junior high school 
pupils. It illustrates the considerable variation a teacher 
must face in each classroom, where some pupils are children 
and their classm;3.tes may be .young adults. A striking feature 
of this material is the sudden diminution of students after 
the age of sixtej~n. Here one sees reflected the familiar 
problem of the rE~tarded student marking time until he is 
legally free t o leave school. 
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An interpretation of Figure I reflects many of the 
trends affecting the growth of the junior high schools. 
From only a fe~· in 1910 the reorganization of school curric-
ula with the new grade system played an increasing role in 
the expanding school program. However, the depression 
during the early thirties, almost halted the building of 
new schools; and had, indeed, a distressing effect on the 
whole educational system. Here, could be seen the beginning 
of the process of converting old regular high schools into 
junior high schools. In the post-depression period many 
emergency and layman's committees were formed to alleviate 
the "crisis" in education's physical limitations. These 
committees, tog.ether with the WPA and other new Government 
agencies, caused a sudden increase in the economic facilit-
ies for the building of a number of secondary schools. 
Though w~::>rld War II again halted most new building, 
with the advent of peace the upward trend was reasserted. 
The swing to in~~reasing consolidation also was evident in 
the decreasing number of high schools in spite of the new 
building. In addition, the policy of consolidated schools, 
due to increased ease of transportation and the sharing of 
the tax burden, made the secondary school system throughout 
the United StatE~s one of the best in the world. 
II. History of Elements of Music Education Which Pertain to 
~ General Music Program 
Music in the schools, of course, preceeded the 
establishment of a sound junior high school system. 
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However, the development of music education in the secondary 
school as a serious study, has taken place almost wholly 
since the turn of the century. Prior to this music study 
was considered unessential or even frivolous. Consequently, 
school principals often would not accredit music courses; 
and as a result music frequently was not included in the 
curriculum. 
However, during the last decade of the ninteenth 
century, the whole field of education was affected by two 
apparently contradictory, but really complementary forces. 
One was the culllnination of the Herbartian pedagogy manifested 
in the enthusiasm for perfecting the method of recitation, 
laying stress upon detailed plans, and emphasizing the 
instructional s:ide of teaching in all types of education. 
The other was the child study movement, which emphasized the 
needs and welfa:re of the child rather than pedagogical 
me thod ; 1.~., the development of the child aesthetically 
and emotionally. These two forces were expressed in music 
by the perfecting of the teaching techniques which proved 
that every child might be taught to read music, and the 
demand for more real music and more songs having beauty in 
the music lesson. 
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During the last quarter of the ninteenth century, the 
average professional musician had no occasion to think of 
public school music with other than contempt for such 
instruction because he did not understand . the problems of 
teaching music :in the public school. However, a great change 
has taken place. The results of specialized instructional 
school music de1nands respect from the professional musician. 
Better training on the part of the music supervisor and 
teacher of musi<! has changed the attitude of the professional 
to one of cooperation with the school music teacher. 
Before the prese~t century those who instructed in 
school music reeeived their training from the Boston Academy 
of music or the singing school conventions. When these 
institutions cante to an end, summer schools were organized 
to make their students familiar with the methods of teaching 
a particular series of music books. 
Early in the century colleges and universities began 
to establish departments of public school music. Instruction 
taken in the summer school sessions enabled regularly accred-
ited teachers to apply credits earned by six weeks of study 
toward a college degree or license certificate for teaching 
music. According to Birge,9 the summer music at Cornell 
9Edward Bailey Birge, History of Public School Music 
in the United States (Philadelphia: Oliver Ditson Company), 
p. 138. 
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University direc!ted by Hollis Dann, inaugrated in 1907, was 
one of the first to offer a six weeks course with college 
credit. As colleges l>egan to offer courses leading to 
degrees of Bachj:lor of School Music, Bachelor of Musi c in 
Education or Baehelor of Science in Music Education based 
upon a four-yeaJr course planned by the Educational Council 
of the Music Supervisors' National Conference, the several 
stat es began to regulate the preparation for the supervision 
the the teaching of music. 
Nevertheless, prior to this time many excellent high 
school vocal productions such as the "Creation" given in 1903 
at Somerville, 14assachusetts and Northampton, Massachusetts 
under the leadership of Hadley, were, according to Birge,lO 
being given in many areas of the United States. 
Such organizations as the Handel and Hayden Society .of 
Boston, Massach11setts and the Schubert Club of Malden, 
Massachusetts engendered further adult i nterest in good 
music. Some of these people were involved in singing in 
performances of the high school groups. 
Instrumental study under private instruction before 
nineteen hundred was showing results. Groups of young 
instrumentalists began forming. For example, in 1878 in 
Aurora, Illinois, Merrill, then a student in the high school, 
1 0lli,£., p. 165. 
organized an orchestra. This group was a social organiza-
tion and · the members practiced during the evenings at the 
homes of the various members without a conductor. 
Toward tl:le close of. the century orchestras were being 
formed on a more permanent basis, such as those formed in 
1896 at Wichita, Kansas by Clard and in 1898 at Richmond, 
Indiana by EarhsLrt. Grammar school orchestras were started 
in 1896 by Jennj.ngs at New London, Connecticut and in 1899 
by Monnier at Hartford, Connecticut. 
The entrance of instrumental music in the schools 
was delayed by several factors: 
1. "The c:ontinuance throughout most of the ninteenth 
century of the E~arlier prejudice against secular as opposed 
to sacred music 1, a prejudice inherited from the previous 
century,ull and stemming from the first settlers whose life 
centered around the church. Music in itself was considered 
a frivilous and worldly thing, and it was not until the 
church and statE~ were separated in the early 1800's that any 
sort of music appeared apart from religious music. 
2. "Lack of opportunity to hear the finest music 
played with authority and distinction."l2 As the country 
developed econoidcally, there was an importation of famous 
11 Ibid. , p. 176. 
1 2Ibid. , p. 177. 
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~uropean Artists for the American public, but these concerts 
were not regular occurrences. 
3. "Most of the music supervisors were not instrumen-
talists, but singers, with a singer's point of view.n13 
This resulted from the American musical tradition which for 
so long had decreed that the only music was church music. 
Consequently, it was not to be wondered at that the musical 
training which took place was based on an effort to improve 
church singing. 
4. "Another reason was the attitude of school princi-
pals and superintendents. There had been no precedent f or 
instrumental work in the schools either in this country or 
even of Europe.n14 
However, there occurred around 1900 a spontaneous 
impulse, in various .communities to organize orchestras out-
side of school. This was particularly true of the mid-west. 
The membership vias made up of pupils of private teachers; and 
it had no settlE3d place in the school program. Instrumen-
tation, publicly presented was at best limited to that of 
the so called " 1~heatern orchestra; namely, first and second 
violins, an occasional bass and cello, cornets, trombones, 
clarinets, flut«:ls, drums and piano. Basses and cellos were 
scarce and therl3 were no violas, french horns, oboes, bas sons 
13Ibid., p. 178. 
14Ibid. , p. 179. 
I. 
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or kettle drums. These groups played a repertory of 
marches, waltze:s, operatic arrangements and standard 
overtures. The programs were given at school assemblies, 
commencement ex13rcises and at public performances, such as 
Sunday night concerts. It. was fortunate for the future of 
the movement thi:at the first orchestras could show immediate 
results in a commendable quality of performance. 
Before Wt:>rld War I, achievements were of a pioneer 
character. As a result of these achievements, there 
followed for instrumental music three lines of development 
in schools, all having their inception at about the same 
time: namely, g:rade school orchestras, grade and high school 
bands and instrumental class instruction. 
The pioneer efforts to enlarge the field of music 
study pushed into the foreground the whole question of the 
secondary school music curriculum, and led to a conference 
in Boston in 1902 called by the New England Education League. 
The problem the:n was of crediting the work, especially that 
of applied music. A committee was appointed to draw up a 
major music course for high schools with Mac Dougall, of 
Wellesley College as chairman. The results of this committee 
were .that : 
An elective course in music was formulated providing for 
four hours of music each week of the four years of high 
22 
school, a tc,tal (counting thirty-six weeks to the year) 
of 576 hours:. Piano, voice, organ, or instrume11ts of 
the symphony to be treated as laboratory work.11t 
Principals were very cautious in dealing with the 
question because disciplinary values still were the 
deciding factor in estimating credit value. 
Nevertheless, this was the first constructive attempt 
to organize high school music as a major study and on a 
regular credit basis. It received the endorsement of the 
Music Teachers National Association and the music section 
of the National Education Association in 1904. 
Closely Jrelated with these questions was that of 
granting college~ entrance credits for music pursued in 
secondary schools. The New England Education League and 
the Middle Stat,3s voted in 1906 to add music to the list 
of subjects for entrance examinations~ However, this 
credit was not usually given unless a person was planning 
to matriculate as a music major. 
The term "appreciation" applied to music "· •• both 
in the broad sense of a ruling purpose in school music and 
in the more restricted sense of a curriculum subjectn15 
came into use in the present century. Such a term was 
conspicuously absent from discussions and writings of 
14Ibid., p. 168 
15rbid., p. 209 
school music teachers during the preceding period. At the 
beginning of the present century, the term appreciation 
began to be used to express the new conception of what any 
aim of public school music should be. About a decade later 
the techniques of listening lessons had become thoroughly 
identified with studying music. 
One of the first courses of study in listening was 
Matthews' book B:ow to Understand Music. This book was 
widely read and helped create interest in the possibilities 
of a new type of' music study. However, the effectiveness 
of these listening aids to musical understanding depended 
upon soneone to perform the works which limited the use of 
these methods. With the invention of the phonograph and 
player piano, and upon their widespread adoption there 
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soon became available virtually all the world's great music. 
The general use of the phonograph for educational 
purposes, howeve1r, was delayed until the problem of how to 
conduct a listening lesson and the preparation of records 
for school use '\lrere solved. In 1911, the Victor Company 
organized their educational department with Clark in charge 
of making the phonograph a means of education. At that 
time, 
••• records were made of school song literature, folk 
songs, and dance.s of all nations, and music dis crimina-
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tive of mood, style and form, and of the tonal quality 
of voices and orchestral instruments became available.16 
Other phonograph companies built similar libraries, 
and player-piano companies made records of great piano 
literature and transcriptions of orchestra music. The 
phonograph compcmies also started to prepare teachers and 
send them into the schools and teachers' institutes and 
conventions to show how the subject of appreciation should 
be taught. 
Music listening lessons were stimulated by the ~1usic 
Memory Contest. The first contest was held in 1916 in 
Westfield, New ~rersey under the supervision of Bray. 
Within five years, the memory contest devi ce had swept the 
country. By 19:~6, it had been introduced into 1083 cities. 
In 109 counties it was conducted on a country-wide scale. 
In fact, no single project has been more heartily endorsed 
than the Music Memory Contest on the part of school music 
teachers. Thei:r experience indicated that it vi tali zed 
music study, in~~reased ability to work, promoted concentra-
tion, observation and memory, and brought every child in a 
wide range of good music. The Music Memory Contest when 
well-administered, had distinctive merits, such as 
enlisting the participation of a greater number of persons 
including children and pa:r:ents, than any project promoted 
16Ibid., p. 212. 
by the public sc:hool. It also had wide community appeal 
which brought the home and school together. 
The effe<:t of World War I on music in the public 
schools was beyond calculation. One effect was the funda-
mental importanc~e given to music in winning the war. Music 
was shown to be a vital force in national life. Organized 
singing in the ·~amps and community singing at home became 
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a daily experience. The nation became welded together by 
the unifying po·wer of music. The reacting effect educa-
tionally was the unqualified acceptance of music as a major 
subject on the part of both school authorities and the 
taxpayer of the nation. 
Another significant fact was the prestige given to 
band music. Bands were needed for every regiment and 
training camp. Hundreds of band directors were trained in 
government schc•ols. These men, after the war, became 
instrumental dlrectors in public schools. 
Until a short time ago, the program in the juni or 
high school ·was merely a continuation and elaboration of the 
elementary program. It has been the aim of this section to 
show how the various elements now considered in the general 
music program, became part of the school music program. 
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III. SUMMARY 
This chapter has traced the establishment and devel-
opment chronologically of the junior high school in general 
and its music program in particular. 
The specific references are made to President Eliot 
of Harvard and the Committee of Ten and their influence 
upon its establishment. 
It was found that the original purpose of the juni or 
high school was to shorten the conventional twelve-year 
period preparatory to college, but, in application, such 
was not the case. It was indicated that the junior high 
school was established in effect to develop a better artic-
ulation between the elementary and senior high school, to 
develop a program according to adolescent needs and inter-
ests, present an opportunity for social development, and to 
integrate the various courses in the curriculum. 
In the c:onsideration of music throughout the period, 
it was found that the music program in the junior high 
school, like most programs in the junior high school, began 
in a rather groping manner. It was found that, prior to the 
present centur~r, music was considered unessential. However, 
in the last deeade of the nint.eenth century, Her bart's 
influence caust3d the study of music to have a more important 
place in the C1llrriculum. Unfortunately, music as a signifi-
cant part of the junior high school did not come into its 
own until comparatively recently. Growing in influence, 
music demanded ·extensive teacher preparation which the 
liberal arts colleges and teachers colleges have been 
providing. 
Various sources were established throughout the 
country to foster interest in good music. Music in the 
junior high school at first emphasized singing, which was 
merely a contir..uation of what had been taught in t he 
elementary school. 
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It was found that the first World War exercised a 
far reaching influence on the extention o.f the program. 
The value of instrumental work was recognized and fostered 
where educational facilities permitted. 
Concurrt~nt with the firs t World War, it was found 
that the invention of the phonograph helped to sell 
musi c as a form of enjoyment and pleasure to the general 
public. The use of the phonograph as an educational 
device opened up a new field of activity as far as music 
is concerned. 
At first, the inclusion of music at the secondary 
level was approached rather sceptically. School principals 
were hesitant to incorpora~e music courses in· the curriculum 
because of the implications it might have as far as 
discipline was concerned. Eventually, it became an 
i ntegral and accredited part of the school program. 
CHAPTER III 
DEVELOPMENT OF THE GENERAL MUSIC PROGRAM 
The documentation of the evolution of the gener a l 
music program had to be mainly in the evaluation of chance 
remarks and references. The reason for this was significant. 
Eti ologically, general music has grown as an elabor ation of 
the original singing classes under pressure from vari ous 
sources. As a result it was not until recently that "general 
music" had been considered as an entity having defined goals 
and a definite program. In fact, as Weigand stated, 11 No one 
seems to have set down just what ought to be taught, and 
there is doubt as to whether such a procedure would be advis-
able or even possible."1 
The pressures which caused the formation of gener al 
music were, first, the breakdown of singing and instrumental 
classes under the growing feeling that many children were not 
fit for these activities and others did not enjoy them . Thus, 
in an attempt to appeal to these other segments of the student 
body, classes were enriched with listening activities, orien-
tation lectures in the varied aspects of musical history 
1 J.J. Weigand, "Preparation for the Junior High 
School General Music Class", Music Educators Journal, X.XXVll 
(September-October, 1950) p. 32. 
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along with the current musical fashions and musical-dramatic 
programs. The pressures from the audio-visual aids , and 
general education enthusiasts who urged the spread of survey 
courses helped to push the program in this direction . In 
addi tion, because of the success of some ambitious teachers, 
a sociological pressure was added for the music teacher, 
either inside or outside of .class, to stage eXhibi tions, pro-
grams, and performances for the benefit of parents and stu-
dents since this added to the prestige of the entire school. 
Through the years, however, general music has 
inspired its proponents, who were convinced that this 
program had a rightful place and a definite and useful 
funct ion in education. They expounded their views on mani-
fold aspects of the general music program which aspects have 
been here categorized as follows : 
1. Aims and Objectives 
2. Teacher Qualifications 
3. General compar ison of theory of application 
• 
4. Testi.ng 
5. Comparison of Variety of Activity 
6. Reconmendation for physical equipment 
7. Reconmendation for classification 
Aims and Object:lves 
Beattie' :s theory as to aims and objectives was "to 
satisfy the newly awakened spirit"2 and put great stress 
on "classificat:lon.u Beattie was limited, as was common 
enough in 1930, to the strictly pedagogical approach of so 
many children d:lvided by grades and sex. The above author 
discounted classification by ability and interests, taking 
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a negative approach of "eliminating the unmistakably non-
musical student:s.u3 Beattie felt that it was the responsibil-
ity of the teacher to develop the gifted musician from the 
heterogenious mass. He accentuated the importance of the 
conventional mu:sical tests current at that time (1925-1935 ) 
as " ••• confirmation of the teacher's estimate of students 
abili ties"4 and " ••• a means by which the teacher may 
measure the accuracy of his own judgement.u5 
It would a:ppear that Beattie's approach was that of 
the fundamental:i.st academic who completely overlooked the 
sociological or spiritual carry-over in a general music 
course in the j·l.lD.ior high school. 
(New 
2 John W. Beattie, Music in the Junior High School 
York: Silv•~r, Burdett and Company, 1930), p. 100. 
3 Ibid., p. 102. 
4 Ibid., :p. 105. 
5 Ibid., :p. 106. 
By 1936, a change had been made to the extent that 
Gehrkens referred to general music as an orientation course 
or a place where the pupil continues the singing that had 
been engaged in during the grade school years. It was 
suggested that general music in the junior high school be 
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a stimulant for senior high school music so that the student 
"gradually comes to realize that music is an important item."6 
In six years the concentration had been shifted from fitting 
the child to general music, as suggested by Beattie, to fit-
ting general music to the child. The temperament and sensi-
tivity of the teacher loomed much larger to Gehrkens and 
the mecurial emotions of t~e child were given larger consid-
eration. Gehrkens pointed out the significance of attending 
to the child's emotional needs rather than his actual techni-
cal scope. Thus was found .. the beginning of the transition of 
a central interest in musi c education to the child's intellec-
tual and emotional capability. 
Although the book, Music Integration in the Junior 
High School, by Pitts was published the same year as 
~ 
Gehrkens' Music. in the Junior High School (1936), the former 
book single-mindedly emphasized the principle of progressive 
education which was a concern for the proper education of 
the child as a social being. Pitts suggested that "the 
6Karl Wilson Gehrkens, Music in the Junior High 
School (Boston: c.c. Birchard and Company, 1936), p. 32. 
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general or huma~istic aim of music instruction is to contri-
bute to the character of the individual and society."7 
Specifically, the above author recommended that the 
aims of junior high school music should be: 
1. That experience in music shall be of immediate 
interest and value to young people. 
2. That subject matter and proceedure shall minister 
to physical, emotional and intellectual conditions of 
adolescents. 
3. That boys and girls shall realize music as a means 
of expression. 
4. That the arrangement and association of subject 
matter during the three-year period of j1mior high 
.school will give students a general idea of the devel-
opment of the principle musical forms. 5. That musical education shall play its part in the 
attainment of the objectives articulated by the commis-
sion for reorganization of Secondary Education. 
6. That there will be increased ability in a ready 
interpretation of the symbols of music notation. 
7. That pupils acquire an ability to use the singing 
voice as a means of satisfying self-expression. 
8. That a permanent repertory of memory songs will be 
built up including : folk songs, art soggs, patriotic 
songs, hymns, school songs, fun songs. 
The aims of Andrews and Leeder were more clearly 
defined than those of many other writers in Music Education. 
These authors suggested that the general music course should 
have the follow'ing objectives: 
1. Help each child find some musical activity in 
which he can participate wi th satisfaction. 
2. Build a repetoire of songs the class can sing with 
musical enjoyment. 
3. Build a listening repetoire that is both immediately 
satisfactory and of lasting significance. 
7Lilla Belle Pitts, Music Integration in the Junior 
High School, (Boston: c.c. Birchard and Company), p. 3. 
8 Ibid., P• 5. 
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4. Developing musical learnings, including reading 
skills and familiarity with the materials of music-
making (instruments of the orchestra, voice types, tech-
nical information) through singing, rhythmic, and listen-
ing activities. 5. Correlate music with other areas of school activity, 
and with the child's out of school world.9 
The Music Education Source Book Number Two, in its 
statement on Aims and Objectives, appeared to have compiled 
an amalgam of all the recommendations of previous -writers 
in that they recommended a program so ambitious as to be 
almost unfeasible. However, they did strike a blow at one 
aspect of the music program when it was stated that: 
The major purpose of music at the junior high school 
level is to continue the educational and cultural 
processes begun previously rather than18he exploita-tion of groups for public performance. 
At this point one must have become aware that the 
Aims and Objectives of general music in the junior high 
school have, in twenty_:-:five years, become a "want or need" of 
the child instead of a mu$t in the theories of education. As 
was stated in Chapter I, the academic position of the junior 
high school has vastly changed since 1930--giving special 
attention to an educational program suited to adolescents, 
9Frances M. Andrews and Joseph A. Leeder, Guiding 
Junior High School Pupils in Music Experiences (New York: 
Prentice-Hall, Inc. 1953), p. 69. 
10Music gducation Source Book Number Two, Music in 
American Educat.ion,- (Chicago: Music Educators National 
Conference 1951-1954), p. 104. 
stressing the ne:ed for differentation of instruction in 
terms of needs, interests, and capacities of individual 
pupils. 
Teacher Qualification 
The attitudes toward what constitutes proper teacher 
qualifications for teaching the general music class have 
shown gradual elaboration and development. 
In 1930, Beattie, in his definitive volume on Music 
in the Junior Hlgh School, recommended that: 
Instruction should be carried on by a teacher who has 
been specially prepared for this work or by one who, 
_though formorly a teacher of or~er subjects has display-
ed special aptitude for music. 
Beattie also suggested that ' the teacher of music have 
••• general academic training, professional training, 
musical tratning, performing ability along a t least one 
line, scientific knowledge of adolescents, tact in 
dealing with co-workers and parents, an agreeable dis-
position, much imaginati~~' common sense, robust health, 
and willingness to work. . 
However, in later recommendations it became evident 
that teacher education was being influenced by two opposing 
philosophies; the first corresponding to the academic, and 
t he second to the progressive theories in education. 
11 John w. Beattie, Music in the Junior High School 
(New York: SilVE:lr, Burdett and Company, 1930), p. 100. 
12 Ibidei• 93. 
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Gehrkens believed that the teacher should have broad 
and prac~ical musicianship, that "• •• he should be able 
to go to the piano and play an ordinary accompaniment with 
facility and taste,"13 he should have considerable knowl edge 
of harmony, counterpoint, form, history of music, styles of 
composition; know the literature of·music well enough to have 
sufficient taste in matters of selection and interpretation. 
It was also expected that the teacher "• • • know a good bit 
about singing, although it is not necessary that he be a solo 
singer.l4 However, Gehrkens, considers the teacher's personal-
ity to be equally ·as important as his musicianship for 11 ••• 
he must be capable of a wide variety of emotional response"l5 
or he would fail as a teacher of music in any situation, or 
as a teacher of adolescents. 
On the other hand, such educators as D~vis, Director 
of Music Education in Omaha, were of the opinion that the 
music teacher should know how to teach and how to appeal to 
boys and girls. Davis believed that experience had shown 
that 11 ••• many of the best teachers cannot perform even 
13Karl Wilson Gehrkens, Music in the Junior High 
School (Boston: c.c. Birchard and Company), p. 3. 
14rbid., p. 36. 
15rbid., p. 36. 
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reasonably well on an instrument and must give a great deal 
of time to 11 sight" reading.16 
Andrews and Leeder did not make any specifications for 
teacher preparation as did earlier writers. Their main con-
cern was in orienting the teacher as a clever and resource-
ful salesman of his musical product to the reluctant students<. 
This consisted mainly of setting up a receptive emotional 
climate. Andrews and Leeder stated that, "Growth in music 
and the favorable attitude toward it are inseparable as far 
as effective learning is concerned."17 They urged that the 
product be made as palatable as possible to the individual. 
I t was also their belief that, "the child must never be 
sacrificed to the different standards of the teacher, but 
must be approached through his own standards."18 
The emphasis was again on teacher personality and 
resourcefulness in the book by Nordholm and Bakewell entitled 
Keys to Teaching Junior High School Music when they stressed 
that through presenting children with various musical 
experiences in an interesting way the teacher shows them 
the way music can be useful in their every-day experience. 
The recommendations of the Music Educators Source 
Book Number Two seemed to consist of a summation of all the 
16Lytton S. Davis,"Whither Music Education? 11 Music 
Educators Journal (September 1939), p. 45. 
17Andrews and Leeder, QQ· cit., p. 4. 
18rbid., p. 4 . 
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previous requirements made by earlier authors. There was a 
dual emphasis placed on the necessity for the music educator 
to be an effective teacher and at the same time possess a 
high degree of practical musicianship •. 
The~£ !Q. American Education Source Book Number 
Two suggested that the Music Educator possess a teaching 
personality. That was, one that "• •• produces the ultimate 
in student grow·th, student attitudes, student capabilities 
and artistry. 19 
This seemed to ·mean a dedicated and energetic person 
with a lot of skill in interpersonal relationships. 
Some of the specific recommendations were: 
1. Vision to see potentialities in people, situations, 
music and in self. 
2. Knowledge of teaching techniques and ability to use 
those techniques. 
3. The ability to direct growth. 
4. Faith in self as a person and as a musician, and an 
ability to impart that faith in others. 
5. Pride in his profession and a sincere belief that his 
art was intended to serve mankind. 
6. Steadfast hold on musical ideals, yet enjoy the near-
est appr~0imation of those ideals which his group was capable. 
And those of the musician were: 
1. To play the piano sufficiently to read at sight 
material of the difficulty of hymn tunes. 
2. To play the piano sufficiently to execute fluently 
19Music Education Source Book. Numbe.r Two, Music in 
American Education (Chicago: Music Educator's National 
Conference, 1951-1954), p. 135. 
20ll!,g.' p. 135. 
and with mu:sic'al feeling material on the level of his 
contemplated teaching. 
3. Have sufficient command of one or more representa-
tive instrmnents from each of the four choir (str i ng, 
woodwind, b:rass, percussion) to be able to play mat erial 
of the diff:lcul ty of elementary school songs. 
4. To demon:st-rate the basic techniques and manipulative 
problems of such instruments. 
5'. To sing :3imple melodic material with musicianly feel-
ing and with the voice consciously controlled according 
to good production principles and practices. 
6. To demonstrate the basic techniques of good voice 
production. 
7. To use basically sound practice in rehearsing and 
directing V()Cal and instrumental ensembles, including 
community and assembly groups. 
8. To use and to demonstrate a basically sound baton 
technique. 
9. To make Bimple repairs and adjustments on band and 
orchestral :Lnstruments and pianos.21 
In spite of the Journal's emphasis on technical 
demands, it stated that the primary aim for a teacher was 
not to be a virtuoso, but a person "· •• able to use the 
skills of musical performance in dealing with human, social 
and educational situations."22 
General Comparis~ of Theory of Application 
Within the profession around 1930 was felt the 
stirring of new life. The changes in the philosophy of 
education were lmpinging on the minds of music educators. 
Remarked Glenn, a music educator at Kansas City, "Creative 
21 Ibid., p. 14o. 
22Ibid., p. 139. 
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education is in. the air. What do I think not what does the 
book say.n23 · In 1929, Weaver of Cornell University commented 
that 
America is in the midst of a vigorous change in Education, 
instead of subject matter to be learned, and tests of 
achievement to be passed, ••• 2~t present child interest and needs are in the spotlight. 
Meanwhile Beattie was advocating a genuine considera-
tion of cooperation and correlation as significant aspects 
in the teaching of music .in the junior high school. The 
teacher ••• "will seek to make the department of musi c 
effective in the school organization and contributary to 
the life of the community.n 25 It is interesting to note 
that such a suggestion was made in the era of the so-called 
traditional school curriculum. When Beattie advanced this 
idea he was laying the ground work for succeeding educators 
who have carried this concept to the point where his simple 
suggestion is the essence of the more selective characteris-
tics of the Progressive School of thought. 
Although Beattie was to be commended for hi s thoughts 
on correlation .and cooperation he was not alone, for educa-
tional journals were spotted with similar sentiments. 
23Maybelle Glenn, "Creative Education in Music", 
Journal of Proc,eedings of the Music Supervisors National 
Conference 1929 p. 272 . 
24Ibid., p. 271. 
25John w. Beattie, Music in the Junior High School, 
(New York: Silv,er, Burdett and Company, 1930), p. 92. 
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Mursell stated that "• •• in the past few years there has 
been published a series of psychological investigations which 
has thrown a new light upon the principles and methods of 
musical instruc:tion. u26 Mursell went on to state that in the 
past the idea that one would learn primarily by repetition 
was dominant. However, he felt that the 11 • • • Central and 
vital conditioilt for all good learning is intelligence and 
insight.u2? 
As Gherkens pointed out in his book Music in the 
Junior High Sch.ool, the concept of unitary teaching has 
a tremendous interest and when properly motivated accom-
plishes a great. deal, but, it should be merely a component 
part of any program of study. Only under the proper leader-
ship can it be successful. For example, a teacher-ini t iated 
unit; although of some value, sacrifices the fundamental idea 
of a genuine unit. To be of significant import a unit must 
come from the expressed needs of the children. Whether this 
spirit of curiosity is natural or brought about by subterfuge 
is not particularly important except that the subterfuge must 
not be artificial. The life of the unit should be no longer 
26James L. Mursell "Some Fundamental Principles of 
Musical Instructionu, Journal of Proceedings 23rd year, 1930 
Music Supervisor's National Conference, p. 99. 
27rbid., p. 99. 
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than the span of interest of the children. If it continued 
beyond the lagging point its value is decreased and the needs 
of the children are not satisfied. Gehrkens implied that the 
successful unit must be naturally motivated, well-planned and 
comprehensive. Specific objectives were suggested by the 
children with the guidance of the teacher. He emphasized 
a unit should be just that; a unit, a complete whole. It 
should not be too short or too long. It should move from 
its initiated spark to its conclusion without hesitating too 
long to view the scenery. 
While all the music educators from 1930 to the present 
time sponsored some form of progressive education, Pitts, in 
her book entitled Music Integration in !h& Junior High School, 
was among the first to employ the idea of integrated units. 
The idea of the integrated unit was a natural shift from the 
logical to psychological teaching. 
Since the aim of education has become teaching the 
child rather than teaching the subject, it was inevitable, she 
felt, that ther·e should come about a breakdown in the rigid-
ities of the separate subject type of teaching. 
Pitts believed that "Appreciation is the immediate 
aim and the ultlmate end of education in the junior high 
school ••• and that musical appreciation should carry over 
to life apprecj.ation"28 and that " ••• learning to know 
great music, metans coming into contact with every field 
of human culture. n29 
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Pitts plcks up the strands of Gehrkens in his concept 
of progressive education as applied to music instruction in 
the junior high school. Pitts expands the idea of integra-
tion and cooperation and goes into detailed explanations of 
techniques to E!mploy, specific ideas for units; developmental 
steps and lists: various culminating activities. While 
Gehrkens talks in generalities, Pitts makes many worthy and 
practical sugge!stions which can be applied by the music 
teacher. 
Consider·ing the fact that the works of both Gehrkens 
and Pitts were published at the same time one can not help 
but compare the two. From the viewpoint of the teacher, the 
work of Pitts is more worthwhile and practical. 
In viewing the democratic approach to teaching some 
comments on core curriculum should be made. Dewey's ideas 
naturally included core curriculum simply because such an 
approach was constructed on the basis of no specific areas of 
study, but rather on the personal -and sociological problems 
28Lilla Belle Pitts, Music Integration in the Junior 
High School, (Boston: c.c. Birchard and Company), p. · 1. 
29Ibid., p. 1. 
based on the neE~ds and interests of all pupils. 
The development of such a program wherein the child 
was taught to li.ve in a society was a fundamental part of 
democratic educa.tion. Such authorities as Andrews and Leeder 
in their book Guiding Junior High School Pupils in Music 
Experiences discussed the several aspects of teaching of 
music as related to present day living, as in direct con-
trast to the methods of the traditional techniques of teach-
ing. 
Thus it was found that in Andrews and Leeder the 
philosophies of teaching music education have kept pace 
with the progresE: made in education as a whole, and that 
Dewey's theory that democracy should be the sum and substance 
of education had found its protagonists. 
Tests 
Unlike the tests employed for other subjects in the 
curriculum in whi<~h the test- is one of achievement or specific 
aptitudes, the tests for music are of a more delicate and 
probing nature. 
English or History or studies which lend themselves 
more readily to testing simply because they seek to measure 
understanding and retention of facts and relationships , 
neither demands any particular innate genius, or any creative 
ability. Because of this any reasonably capable teacher can 
devise a variety of objective as well as subjective tests 
which will serve the purpose quite satisfactorily. 
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Of course, because we are catering to many children, 
not merely those who possess natural aptitudes for music, 
the music program must be designed to develop, first of 
all, basic understandings and a reasonable mastery of the 
fundamentals . :ffowever, every opportunity should be utilized 
to encourage, assist, and prod those who have superior 
ability .. 
In this regard, Beattie felt that tests were a practi-
cal i tern for twc> reasons, "The first is the discovery of the 
e;Jeceptionally g:Lfted student, and the second is the confir-
mation of the t13acher 1 s estimate of his students abilities 
and progress."30 
To determine those children who possess innate abil-
ity and talent such tests as the Seashore Musical Ability 
Tests are given.. Emphasis is placed on pitch, time, in ten-
sity, consonancE~, and tonal memory. The Kwalwasser Test of 
Music Sensitivity is sometines given to supplement the 
Seashore test of consonants. This provides some definite 
indication of creative talents which can be determined and 
thus cultivated .. 
30John W,, Beattie, Musi c in the J\mior High School 
(New York: Silve~r, Burdett and Company, 1930), p. 105. 
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Having classified the children as to specific skills 
the instructor can proceed in developing these talents to 
the fullest. Definite individual tasks can be assigned to 
these comparatively gifted children which should not only 
satisfy their i:nterests, but prove challenging to them. 
Close supervisi,on of them should be maintained so that what-
ever creative ability they po·ssess will not be wasted. Like 
children of sup·erior ability in other fields these children 
demand particular attention. 
In addit:ion to setting up informal programs of activity 
for these gifted children, the general music program adminis-
ters to the needs of all children. With them the tests are 
purely a matter of determining the amount of fundamental 
knowledge they have derived from the course. 
A comprehensive evaluation of some particular voice 
tests clearly indicated the preoccupation of the school 
authorities with the average child. For example, Beattie 
stated that "Volce tests should be given at least twice a 
year, once at the beginning of each semester and as frequent-
ly through out the course as individual cases warrent.n31 
Although tests were set up to select the more talented 
children no speeific methods of endeavor were outlined, but 
31rbid., p. 106. 
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with testing and classification of the voice, Beattie became 
quite explicit. He maintained that the first consideration 
should be the conservation of the child's voice, and sugges-
ted that this i:s also the ideal spot for discovering the 
specially gifted child. 
Five vocal classifications were recommended: boys or 
girls, first soprano; boys or girls, second soprano; boys 
only, altos, alto-tenors; and boys; basses. The musi c 
teacher was warned not to consider only range, but to notice 
the timbre which indicates the child's natural place. 
Beattie insisted that teaching should be done at t he beginning 
of every semester :to be certain not to injure any of the 
changing adolesc:ent voi ces by an error in placement. 
None of the other writers felt quite as strongly as 
did Beattie about vocal testing. In 1936, Gehrkens illus-
trated a somewhc:lt similar approach to vocal testing although 
he did not feel that it took as great a part in the class 
room as did Beattie. Gehrkens . did point out that the present 
development of musical teaching was not adequate for any 
intelligent use of achievement tests in general music. 
The only type of testing in which Pitts was inter-
ested was vocal testing, and inthis she used the simple, 
conventional approach of testing each child individually. 
Nordholm refers only to the testing of male voices 
and, in line with her other views in education, suggested 
that some well-known song like "Carry Me Back to Ol d 
Virginny" be transposed into the key of E or E flat and the 
boys be asked to sing in unison, They would automatically , 
she believed, sing in the range that was most comfortable . 
4? 
A later consideration of the use of ability and 
capacity tests in the music program was made by Andrews and 
Leeder in 1953. While Beattie was of the opinion that the 
tests served to discover exceptionally gifted children as 
well as confirming the teacher's estimate of his student 's 
abilities, Andrews and Leeder expanded the reasons for test-
ing to include: 
1. To predict what may reasonably be expected of 
each child in the way of musical accomplishment. 
2. To determine areas of potential strength in order 
to provide for each child musical activities in which 
they may engage with satisfaction. 
3. To identify the musically gifted. 
4. To check scores obtained on aptitude tests given 
in the upper elementary grades. 
5. To aid in vocational guidance. 
6. To assist teachers who consider effort in assign-
ing marks some indication of the musical capacity of 
the pupils aids in determining the relationship between 
achievement and effort. 
7. To guide the interested pupil in the selection of 
an instrument.32 
Such an extensive analysis of _aptitude tests illus-
trate the previously cited preoccupation with the measure-
ment of ,fundamental abilities. However, these points 
elaborate those outlined by Beattie. One was interested to 
rietice that the same tests (Seashore Test and Kwalwasser) 
32Andrews and Leeder, Guiding Junior High School 
Pupils in Music Experiences, (New York: Prentice-HalL, 1953), 
-p-. 4. 
which were usde in the period of traditionalism were still 
employed in the modern and up-to-date music program. 
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In the discussion of tests of musical achievement, 
Andrews and Leeder agreed that the use of standardized 
achievement tests were not practical. . These were intended 
for use by the teachers interested in knowing how their 
pupils compared on a large scale with others of the same 
status. Since it has been stated in previous chapters that 
different music classes may have quite different objectives 
and musical activities, the least important of which may be 
at times the acquisition of technical skill and information, 
it could not be recommended that such tests be used in every 
situation. They felt that understanding of technical infor-
mation should develop from musical experience. 
Andrews ·and Leeder were emphatic about the importance 
of vocal t 'esting. They desired individual testing wherever 
possible, but they stated that to do this the teacher must 
first establish good class morale. They recommended group 
testing whenever individual testing was not possible, and 
they suggested a method similar to that of Nordholm. 
Most of the writers in music in the junior high school 
seemed to agree that a workable vocal testing program was 
vital, because the physiological change in the range of 
voices occurs almost precisely in the period covered by the 
junior high school years. Frequent testing seemed to be 
advisable. 
4-9 
Comparison of Variety of Activity 
Various types of musical activity have been suggested 
by educators throughout the history of music education as a 
broadening influence. In 1930 Beattie felt that pupil 
interest in various fields of music could be awakened mainly 
by participating in group singing, but it was intimated that 
the routine could be varied with individual singing, sight 
singing, and listening to records of vocal . performances. 
Beattie was willing to allow a certain amount of infringe-
ment on his vocal classes by music appreciation (listening 
activity) for which he suggested folk songs, racial and 
national music, and art songs. Yet, Beattie was not willing 
to allow even one full period to this digression 
While Gehrkens appeared methodologically more pro-
gressive he stre.ssed the same subject matter as did Beattie; 
t hat is, group singing together with some listening lessons 
supplementing and correlated with the singing ones. Although 
Gehrkens did insist that variety was an important element, 
his conception of it was adequately summed up as follows, 
"• •• a unison song will probably be followed by a part 
song, a sad song by a humorous one.n33 
This was probably not as stultifying as it appeared. 
The student in the enlightened and eclectic atmosphere of 
33Karl Wilson Gehrkens, Music in the Junior High 
School, (Boston: c.c. Birchard and Company, 1936), p. 371. 
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junior high school is apt to 
••• pick up bits of information about musical forms, 
composers, instruments, and styles. He learns various 
items of music theory and probably increases his ability 
to read music--especially part music and he hears echoes 
of bands, orchestras and glee clubs.3~ 
In contrast to the more conservative Beattie and 
Gehrkens, Pitts sponsors an almost revolutionary program. 
Pitts was willing to accept everything from going to 
concerts to collecting pictures and souvenirs as an 
enriching musical experience. Pitts suggested the follow-
ing to be included in the program: 
1. Singing 
a. Unison singing in groups 
b. Two, three and four part chorus singing 
c. Individual singing 
2. Listening 
a. Phonograph recordings 
b. Teacher performing for pupils 
c. Pupils performing for each other 
d. Programs given by visitors 
e. Reproducing piano recordings 
f. Radio programs 
3· Oral reports 
a. Upon both assigned and voluntary reading done 
in connection with musical subject matter. 
· b. Upon associations between music lessons and 
other schoo~ subjects. 
c. Upon individual experience relevant to musical 
interests. This might include travel, visits to 
museums and picture galleries, what is seen and 
heard at the moving picture theater as well as 
reports pertaining to radio and concert programs. 
4. Collecting and displaying illustrative material 
a. Pictures 
b. Souvenirs 5. Keeping a note book35 
34rbid., p. 32 
35Lilla Belle Pitts, Music Integration in the Junior 
High School, (Boston: C.C. Birchard and CompanY), p. 99. 
This enlargement of teaching resources was prompted 
by Pitts' desire to meet the child on his own level. 
Exemplifying the whole hearted embodiment of Deweysque 
principles. 
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In line with the recommendations of the above authors, 
it was not surprising that the Music Education Source Book 
stated in 1947: "There is sincere concern for the validity 
and effectiveness of music teaching in the junior high 
school.u36 
In Andrews and Leeder there was found an adaptation 
of the educational idea that each child should attain a 
level of achievement commensurate with his interest and 
talents, so Andrews. and Leeder list as their first objective 
in the general music program: 
1. Helping the child find some· musical activity in 
which he can participate with satisfaction and some 
degree of mastery. 
2. Building a repertoire of songs the class can sing 
with musical enjoyment. 
3· Building a listening repertoire that is both immed-
iately satisfactory and of lasting musical significance. 
4. Developing musical learnings, including reading 
skills and familiarity with the materials of music-
making (instruments of the orchestra, voice types, 
technical .information) through singing, rhythmic, and 
listening activities. 
5. Correlating music with other areas of school 
activity, and with the child's out-of-school world.37 
36Music Education Source Book Number Two, Music in 
American Education, (Chicago: Music Educators National 
Conference 1951-1954) , p. 99· 
37Andrews and Leeder, Guiding Junior High School 
Pupils in Music Experiences, (New York: Prentice-Hall, 1953), 
P• 69. 
Their primary concern was with the appropriation 
of material in accordance with the level of the child which 
was in compliance with the contention that any worth while 
program should allow for individual differences. 
In Andrews and Leeder a.;Ll the elements of program 
suggested by them are of value. 
Andrews and Leeder also suggested in addition that 
the teacher base his program on these activities: 
1. Singing songs, especially lively songs, or fast 
songs; singing popular songs. 
2. Learning about instruments 
3. Hearing records, especially of music that tells 
a story. (program type) 
4. Learning to read music (this may be difficult for 
some readers to believe, but lt is often forthcoming 
in a good situation. 
5. Square dancing 
6. Reading stories about music and composers 
7. Having classroom concerts with live performers.38 
Except for the first item, this list was fundamen-
tally the same as that suggested by Pitts in 1936. 
The aceent was put on a creative musical experience 
by Nordholm in 1953. This author stressed such rhythmic 
activity as; " ••• skipping, dancing, . use of rhythm 
instruments such as drums, maracas and tambourines.n39 
38rbid., p. 70. 
3SHarriet Nordholm and Ruth V. Bakewell, ~ ~ 
Teaching Junior High School Music (Minneapolis: Paul A 
Schmitt Music Company, 1953), p. 10. 
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Nordholm felt that rhythmic activity was an opportunity 
to develop attitudes that could be useful later in 
creating music. 
Also, Nordholm tried to integrate listening activ-
ities with others such as painting, simple dramatizations, 
or even humming while a record was being played. 
Nordholm was one of the few writers that has 
suggested that children compose music to poems and other 
melodies. It was believed that appreciating music from 
these directions would i mprove their performance in the 
more conventional activities like singing, playing instru-
ments, and learning basic skills. 
As in the other areas the Music Education Source 
Book in 1956 presented a compendium of the recommendations 
of the contemporary music educators. It was suggested 
therein that there should be : 
1. Singing of unison and part songs (learning to use 
the voice well.) 
2. Listening to music through all media: Recordings, 
films, live performance by school personnel and 
artists outside the school, television and radio. 
3. Rhythmic experience, both creative and directed. 
4. Instrumental experiences : a. Playing on social 
instruments (auto harp, recorder, etc.) b. enriching 
the musical experience through demonstrations, 
performance, and accompaniment by class members on 
band and orchestral instruments. 
5. Discussion and reports on concerts, radio, tele-
vision, musical movies, assembly programs, etc. 
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6. Preparation fo r listening through the use of books, 
magazines, newspapers, etc.~O 
It was interesting to notice that three of the most 
authoritative contemporary sources, Andrews and Leeder, 
Nordholm, and the Music Education National Source Book 
agreed in almost every point in respect to variety of 
activity. 
Physical Equipment 
Teachers of general music . have advocated utilizing 
much of the same equipment throughout the last twenty-
five years. 
As early as 1930 Beattie suggested that the room 
for general music "• •• be of sufficient size to accom-
modate the large groups which will frequently be assembled,nlt1 
and located near the auditorium because the music teacher 
and special music groups play a large part in the school 
assemblies. The above author went on to suggest that if 
the room is rectangular in shape the seating should be 
across the long side. · Further he stated "• •• The seats 
should be of a kind that will encourage correct posture and 
4oMusic Education Source Book Number Two, Music in 
American Education (Chicago: Music Educators National 
Conference 1.951-195lt), p. 161. 
41John W. Beattie, Music in the Junior High School 
(New York: Silver, Burdett and Company, 1930), p. 90. 
should be fastened to the floor.u42 He also suggested that 
if the seats could be arranged in tiers it would help the 
singers to follow the conductor~ 
Beattie stated that the equipment should include: 
1. a piano 
2. a phonograph 
3· a dust proof wall cabinet for the storing of 
music and materials 
4. blackboard space covering one wall 
5. at least three collections of song material 
varied enough in content to meet the ne.eds of groups 
with widely differing interests and abilities 
6. a simple card index device for the recording 
of information concerning the musical abilities and 
achievement of all pupils. 4The card used should permit a cumulative record. 3 
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Both Gehrkens and Pitts made similar recommendations, 
but expanded the list to include bulletin boards, radio, and 
illustrative material such as pictures and souvenirs. 
By 1953, Andrews and Leeder in their discussion of 
music room equipment stated that "everything in the music 
classroom should be present for the basic purpose of facili-
tating and enriching the musical growth of boys and girls; 
both room and equipment should be functional. n44 They vrent on 
to say that when a new school ~as being built consideration 
should be given the general music room because it is the 
42rbid., p. 90. 
43rbid., p. 91. 
44Andrews and Leeder, Guiding Junior High School 
Pupils in Music Experiences (New York: Prentice-Hall, 1953), 
p. 87. 
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heart of the junior high school music program. Specifically 
they listed as necessary physical equipment: 
1. Moveable chairs, several large worktables, 
bulletin board space, blackboard space, piano, 
three speed phonograph, wall maps of the world, 
globe, tape recorder. 
2. Percussion instruments (for rhythmic work) 
drum, maracas, castanets, gourds. 
3· Autoharps, psaltery, guitar, ukulele, harmonica, 
ocarina (more than one of each kind if possible). 
4 . Fil e of material for visual aids. This 
should include reproductions for painting and 
material clipped from magazines and newspapers. 
From all available sources, teacher and class 
should accumulate and expand this file . 
5. Library books on music and musicians or 
reaay access to this material in school library 
(if books are not kept in the class room, it is 
convenient to have available a list of school 
library ' s musi c books for ready reference). 
6. Record library. If library is housed out-side 
of the class room, list of records should be kept 
in the classroom. A lending library of records 
is highly desirable; these should be unbreakable.45 
Nordholm by implication suggested the use of auxillary 
equipment such as finger paints, drums, Chinese temple bells, 
movies in addition to the ordinary facilities of the music 
room. 
Many of the trends which have influenced musi c 
education have been strikingly reflected in the above 
paragraphs. The influence of Integration was evident in 
the use of globes and maps as decorations in a music room. 
The increase in technical aids has had its counterpart in 
the utilization of movies, tape recorders, long playing 
45Ibid., p. 88. 
records, etc • . in the class room. Even in the change from 
fixed seating as specified by Beattie in 1930 to the use 
of moveable chairs as recommended by Andrews and Leeder 
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in 1953. The change in values from traditional to progres-
sive was felt. 
Another reason for the more lavish facilities sug-
gested for the general music room in the last few years was 
probably the increase in public funds in contrast to the 
deprivations of the "Great Depression" and the shortages of 
war time. 
Recommendations for Classification 
Beattie felt that an important and easily effected 
means of classification was to group by grade. "• •• In a 
school with semi-annual promotion, this will normally 
make six divisions, two for each year.n46 Differences among 
these groups with respect to vocal conditions, technical 
skill and musical interests would of course, likewise appear. 
The above author took a negative view on classifica-
tion according to sex, although this me thod could have 
administrative advantages. Beattie maintained that this 
form of grouping was bad because, the possibility for part 
singing was limited ; and there is a difficulty of arranging 
numbers in four parts with limited vocal capacities. 
46John w. Beattie, Music in the Junior High Schools 
New York : Silver, Burdett and Company, 1930). p. 99. 
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Pitts seemed to assume the superiority of homogeneous 
grouping in general music classes and felt that it had sever-
al distinct advantages. She stated that "• •• teachers 
who fail to take into co~sideration the significance of the 
homogeneous grouping plan are losing a great advantage. 11 47 
Only in the past ten years or so, has much emphasis 
been put on the value of grouping. In other subjects of the 
curriculum, a great deal of experimentation has been carried 
on with the problem of grouping as to sex, ability, and 
interests. There has been no doubt that much more could be 
accomplished in particular phases of music by separating 
boys and girls. On the other hand, there are other aspects 
in which success depends upon a combined effort of both. 
It seemed that the value of grouping, although sugges-
ted by Beattie in 1930, was ignored by such contemporary 
writers .as Andrews and Leeder. However, Pitts acknowl•;dged 
the importance of considering homogeneous grouping as a 
fundamental element of any music program. 
Therefore, being a definite characteristic of effective 
teaching, the importance of grouping should not be minimized. 
It was advocated that classification be used wisely and in 
accordance with the particular need of the children. 
47Lilla Belle Pitts, Music Integration in the Junior 
High School, (Boston: c.c. Birchard and Company), p. 30. 
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It was pointed out in this chapter that the general 
music program in the junior high school was developed 
because of a need to expand the music program. This 
realization came about with the establishment of the junior 
high school which recognized the fact that the early 
adolescent required special and particular attention. To 
show how the development had taken place, the opinions and 
ideas of music educators were analyzed with regard to aims, 
objectives, teacher qualification, general comparison of 
theory of application, testing, comparison of variety of 
activity, recommendation for physical equipment, and 
recommendation for classification. 
It was necessary to establish these opinions 
accordingly so. that the curriculum would be set up in such 
a fashion to administer to the needs, interests, and 
abilities of junior high school students. 
CHAPTER IV 
SUMNARY AND CONCLUSIONS 
I. Summary 
It was the purpose of this thesis to consider the 
program of general music in the junior high school with 
the view of analyzing the practices and methods used in the 
teaching of general music in the junior high school level 
during the period from 1930 to 1955. 
In order to do justice to such an undertaking, it 
was necessary to probe into the development of the junior 
high school as such. It was found that President Eliot of 
Harvard remarked in 1872 that students were entering college 
at an age of eighteen or thereabouts rather than the 
previous standard of sixteen or more. This started a series 
of conferences among the various superintendents in which 
the problem of making a division between grammar and high 
school of six-six or less was discussed. Although the 
proposed plan to reduce the amount of time the students 
would spend in high school met with little success itself, 
it contributed to the emergence of the junior high school 
as it exists today. 
Because the establishment of the junior high school 
was not the result of a conscious effort on the part of the 
school authorities, one can see the inevitable effect thi s 
would have upon the curriculum of the junior high school. 
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In so far as one of the purposes was to point out 
the content of the ' general music program of the junior 
high school, this study revealed the variety of suggesti ons 
for subject matter to be included in the curriculum. 
This study revealed that the program of study for 
the junior high school as applied to music began rather 
informally. No period of time was set aside to decide j ust 
what were the specific purposes of the general music 
program, just how extensive the program should be, and how 
continuity should be maintained between the elementary and 
the senior high school. 
Having established a starting point, this study 
proceeded to analyze the practices and methods used in 
teaching general music in the junior high school duri ng the 
past twenty-five years. In doing the study the views of 
such leaders of music education in the junior high school 
progr am as Beattie, Gehrkens, Pitts, Nordholm, Andrews and 
Leeder as well as various articles from journals were 
presented. 
Beattie was the first disciple of the movement from 
the approach to the music program to a more progressive 
proceedure. Much of his work dwelled upon the old idea 
regarding the teaching of music. However, suggestions 
perhaps not too specific were made to set up the program 
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to cater to the individual; that is, an emphasis upon teach-
ing the child rather than the subject. 
Like Beattie, Gehrkens was to a large extent of the 
traditional school, but he, too, made recommendations 
emphasizing to a greater extent a concern for the individual. 
In conjunction with his theories he extended the idea of the 
general music program as an orientation course. Thus, one 
can see the realization on the part of Gehrkens that the 
approach to any music program should be one geared to arouse 
the interests of children. In this the educator precludes 
to a great extent the charactistic aversion to music 
experienced by many children. Thus, existing talents can 
be recognized and developed and the majority of children 
whether possessing any talent or not will cultivate a sense 
of appreciation. Gehrkens' concern for teacher qualification 
bears out the understanding that a mere mastery of subject 
matter is insufficient for teacher success. A knowledge 
of children and how to deal with them is of comparable 
importance. 
Pitts accepted the innovations of such contemporary 
writers as Beattie and Gehrkens, but broke away decisively 
from traditionalism as applied to teaching general music. 
specific avenues of approach to the generalmusic program 
and outlined in detail steps for units and individual 
projects. 
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In this way she made the music program an interesting 
and vital part of the junior high school program. Particular 
measures were devised to appropriate material in accordance 
with the interests and capabilities of every child. Pitts 
employed the conventional techniques (lecture, illustration, 
comparison) associated with the traditional school, but 
appropriated new methods and techniques depending upon 
particular situations. For example, setting up group and 
individual projects, encouraging talented children to 
perform tasks in their leisure time. Thus, Pitts made the 
music program an integral part of the child's life. Most 
significant of her recommendations was the integration of 
music with other subjects as history and literature. 
Andrews and Leeder writing nearly twenty years after 
such people as Beattie, Pitts, and Gehrkens presented a more 
comprehensive group of ideas regarding the teaching of 
general music in the junior high school. The proposed 
ideas of Andrews and Leeder represented a change in philos-
ophy and have met with approval and extensive application. 
They advocated a wide variety of techniques to be 
employed in the teaching of general music in the junior 
high school. Such educational concepts as core curriculum, 
the unit method, a child-centered curriculum were to be 
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used in accordance with the capabilities of the teacher, 
availability of material, and the needs and interests of 
the children. The underlying principle of their philosophy 
was a democratic one. A philosophy advanced by such out-
standing educators as Dewey and Mann was built upon the 
idea of developing a social being, one who can cope with 
life situations as they present themselves. Therefore, their 
program emphasized the development of appreciation among 
the majority and the provision for the development of the 
specific talents of the few. Everything is built around 
the child; the program revolves on the basis of the child's 
interests and needs. 
II. Conclusions 
Having reviewed the twenty-five year period through 
the works of such writers as Beattie, Gehrkens, Pitts, 
Nordholm, and Andrews and Leeder in addition to various 
magazine articles, it was found that a movement from the 
classical techniques and methods synonymous with tradition-
alism to a more intelligent and practical approach to the 
problem of teaching music in the junior high school had 
evolved. No longer is the subject matter the pivotal point 
of education, no longer are teachers expected to be extreme-
ly authorative, no longer is the music an isolated course 
of study, rather the child is the center of the program, 
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the teacher is the empathic guiding leader. Now the music 
takes on new meaning because of its relationship with other 
courses in the curriculum. 
A certain similarity of ideas among these writers were 
found : all advocated a broader program than had been 
previously the vogue. 
Whereas in the past the subject matter was the all 
important element, now the emphasis is placed where it 
belongs on the needs and interests of the child. 
III. Recommendations 
It is recommended that a great deal of intensive 
investigation be undertaken in the correlation of junior 
high school education and the general music program as 
such. 
There is a definite need for more systematic survey 
of the national practices in this area. The _paucity of data 
is amazing considering the importance of having a general 
music program. 
There is little doubt that the general music program 
fulfills a pressing need in the education of the junior 
high school pupil. As a medium of expression, both natural 
and creative, music caters to the intellectual, emotional 
and social development of the adolescents, and provides a 
medium which will help them adjust to the ever growing 
complexities of the world in which they live. 
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APPENDIX 
Number of Various Types of Secondary Schools.* 
Year Regular Jun.-Sen.High Jun. High Sen. High 
high sch, 
1920 13,421 828 55 22 
1922 13,490 1,088 387 91 
1926 14,241 1,949 1,109 41 1 
1930 16,460 3,287 1,842 648 
1934 16,574 3,938 1,948 753 
1938 15,056 6,203 2,372 959 
1946 13,797 6,360 2,653 1,312 
1952 10,168 8,591 3,227 1,760 
NOTE: This material should be read as follows: I n 1920 there 
were 13,421 regular senior high schools, 828 junior senior 
high schools, 55 junior high schools, and 22 senior high 
schools . 
*Data used in Figure I, p. 12. 
APPENDIX 
Proportion of pupils according to age in grades 
7,8 and 9·* 
Grade 10-11 11-12 12-13 13-14 14-15 15-16 16-17 
7 .001 .287 .475 .137 .057 .048 
8 .006 .233 .504 .168 .089 
9 .011 .249 .477 .189 
NOTE: This material should be read as follows: One 7th 
grade student of a thousand is between ten and 
eleven years of age. 
* Data used in Figure II, P• 14. 
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